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Abstract

This action-research aimed at fostering students’ acquisition of conflict resolution skills by
including conflict resolution strategies through Collaborative Learning. It was conducted in
a public rural school in Rionegro, Antioquia with 26 eighth graders. Data gathering
instruments included teacher’s journals, students’ artifacts, audio recording, and focus
groups. Action strategies included were conflict resolution strategies and Collaborative
Learning steps. Findings obtained were as follows: from knowledge to innovation:
mediation and negotiation inspires students to propose creative solutions. From discord to
harmony: utilizing teamwork as an asset in conflict resolution and learning. Incorporating
conflict resolution strategies in foreign language activities and limitation in controlling

emotions when the students face conflict resolution.

Keywords: Conflict resolution strategies, conflict resolution skills, Collaborative

Learning, group work.

Titulo en espafiol: Estrategias de resolucion de conflictos: Una oportunidad para construir

habilidades de resolucion de conflictos a través del aprendizaje colaborativo.
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Preface

| am a student of foreign languages teaching program from a public university in
Antioquia, Colombia. | am a teacher interested in helping students develop conflict
resolution skills to contribute to the society and the EFL environment. The desire to
conduct this research has arisen from the complex social situations that have increased
recently in educational institutions, more specifically in public schools. Considering that
EFL spaces allow for reflection on issues of conflict, for the development of the necessary
skills to be responsible, integrated people, and for the development of effective
communication skills to express ideas and opinions. This research study was carried out
from August 2022 to June 2023. As a pre-service teacher, | conducted the project in a rural
public school in Rionegro, Antioquia and | was assigned to observe a group of 20 eighth
graders. This research project is mainly addressed to educators, especially who are

interested in working on issues of conflict that they experience in their own EFL contexts.

Maira Brigith Cardozo Andrade
Rionegro, Antioquia, June 30th, 2023
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Description of the Context

I conducted this research study at Institucion Educativa Antonio Donado Camacho,
a public rural school located in a rural area of Rionegro, Antioquia (Colombia). This
institution strives to achieve educational inclusion through the implementation of its
flexible educational model, Pensar, and its inclusion project, Somos Todos. As for the
institution’s philosophy, mission, and vision, it follows an integral formation of the students
that contributes socially and ecologically to their personal and professional development as
well as their context (Proyecto Educativo Institucional, Donado Camacho, 2020).

In relation to English class in the eighth grade, students took 5 hours of class
weekly. The English curriculum was designed by the Cooperating Teacher’s (CT)
judgment. The methodology mostly used was Task-Based Learning which focuses on using
the target language in real situations through multiple or small meaningful tasks.

Concerning the participants, | observed an 8" grade class, composed of 26 students,
whose ages ranged from 11 to 16 years old. These students were lower middle class and
most of them lived in the rural area of the municipality. Most students claimed that the
most difficult aspects of English were text comprehension, speaking and vocabulary
learning (Students’ Questionnaire, September 26, 2022). Regarding the CT, she holds a
bachelor’s degree in Foreign Languages, and a master’s degree in Teaching and Learning
of Foreign Languages. (CT’ Interview, September 1, 2022).

The main problem I observed in this class was the lack of conflict resolution skills
students demonstrated, in consequence of which the students resorted to violence among

themselves, affecting the classroom environment and thus the language learning.
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Statement of the Problem

In this 8" grade class, students did not possess the necessary conflict resolution
skills to have safe class environment. In fact, students resorted to violence as the only
method of conflict resolution, hindering their opportunities to learn the language due to a
huge number of negative emotions, and not developing the competency of knowing how to
be in the classroom sufficiently.

As violence is the main characteristic of these students, it is necessary to develop
basic skills such as conflict resolution, so that students acquire social and emotional
communication processes, giving space to the value of respect (Sekerci & Yilmaz, 2021).
To illustrate, there were actions such as verbal harassment, threats, criticism, use of foul
language, and pushing, due to conflicts in the classroom (Observation excerpt, August 11,
18; September 13 29; October 4, 5,2022). Moreover, the teacher of the class
acknowledged that it is common for students to fight and for her to intervene to prevent
physical violence (CT’ Personal communication, September 13, 2022). Without the
development of conflict resolution skills and dialogue, disruptive behaviors would continue
to emerge affecting the classroom environment.

The huge number of negative emotions in the classroom hindered opportunities to
learn the target language. When a conflict occurs in the classroom, the victims, the
aggressors and the spectators feel a variety of negative emotions such as fear and rejection
of this context, loss of confidence in themselves and in others, low self-esteem, apathy,
anxiety and antipathy (Garcia & Martinez, 2021). Indeed, according to Krashen’s (1981)
affective filter hypothesis, the students’ feelings, moods and other emotional factors

positively or negatively influence the second language learning process. For example,
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during the observations, when a student began to insult another student and the other
student responded, the teacher intervened to control the situation and after this, the
classroom was completely silent and participation decreased noticeably (Observation
excerpt, August 11, 18, September 13, October 5, 2022). As a result, there was no
meaningful interaction with the language.

The competency, of knowing how to be, was underdeveloped in the classroom. The
applicability of the competence to know how to be is related to emotional intelligence, to
know how to act integrally allowing for the suitable resolution of conflicts, with a
continuous improvement (Soto, 2020). For instance, there was an argument between three
students over the loss of two pens; the students began to use foul language, until the teacher
approached them to return to their places (Observation excerpt, September 13, 2022). That
type of conflicts are opportunities to make students recognize each other’s emotions to
reach an agreement in a peaceful manner. Therefore, learning these competences students
can have the opportunity to reflect about conflicts through language and collaboration.

In conclusion, implementing conflict resolution strategies through Collaborative
Learning approach could enhance these students’ conflict resolution skills. The next section

will present some of the theoretical foundations of this research.

Theoretical Background

In this section | present the theoretical concepts that guided this action research.
Firstly, I present the types and benefits of conflict resolution skills. Secondly, | explain

some conflict resolution strategies and how they are implemented. Thirdly, I provide the
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definition and phases of Collaborative Learning (CL). Finally, | attempt to establish a

relationship between the Collaborative Learning and conflict resolution skills.

As claimed by Deutsch et al. (2011) “conflict resolution is prescribed not simply as
a mechanism for dealing with difficult differences within existing social systems, but also
as an approach that can facilitate constructive social change toward more responsive and
equitable systems” (p. 187). Likewise, conflict resolution entails a modification of the
correlation and the situation so that the solutions developed by those involved are feasible
and self-correcting over the long term (Deutsh et al., 2011). In addition, when discussing
conflict resolution, Bercovitch and Jackson (2009) stated that values and benefits are

created that lessen the cost of the conflict if it is dealt with by outsiders.

According to Deutsch et al. (2011) there are three types of conflict resolution skills:
rapport-building skills, cooperative conflict resolution skills, and group process-decision
making skills. Out of these three skills, cooperative conflict resolution skills and group
process-decision making skills were the focus of this research project. Cooperative
resolution skills incorporate self-confidence, emotional control, communication, and active
listening. It aims to identify conflict type and recognize differences, interests, needs, and
perspectives of both parties. Group process-decision making skills help identify and address
problems by gathering information, generating solutions, and selecting the best one for
effective implementation. These skills involve leadership, communication, innovation,

conflict resolution and teamwork (Deutsh et al., 2011).

When discussing the benefits of conflict resolution skills, Trujillo et al. (2008)

affirmed these skills promote social transformation and contribute to equality and social
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justice by allowing individuals to share their experiences, feelings, and perspectives in
pursuit of solutions. Furthermore, as Alzate (2010) indicated, conflict resolution skills
promote understanding of conflict causes and implications, fostering healthy relationships,

effective communication, and fair resolution without violence.

Regarding conflict resolution strategies, Crawford and Bodine (1996) proposed a
problem-solving process for conflict resolution with three strategies: negotiation,
mediation, and consensus decision making. This research focused on applying negotiation
and mediation. Negotiation involves direct communication between conflicting parties to
reach an agreement, while mediation involves the assistance of a third party. (Hernandez

2012; Fisher et al., 2000).

Negotiation consists of three phases: interaction, preparation, and closing. In the
first phase, the conflict is analyzed, needs and interests are identified, and methodology and
assistance are agreed upon. The second phase involves sharing perspectives, identifying the
problem’s root, and proposing options. The last phase entails selecting the best options,

creating an action plan, setting timelines, and planning for review (Fisher et al., 2000).

Mediation is a process that seeks solutions that meet the interests of all parties,
where there is a neutral mediator, who facilitates communication and negotiation between
the parties. However, while the mediator participates in the process, it is the parties who
must make the decisions and find potential solution (Hernandez, 2012). Similarly, the
mediation process according to Funes and Moreno (2008) includes five stages, from 0 to 5.
Stage 0: Pre-mediation is where the parties assess if mediation is suitable; Stage 1:

Presentation and rules of the game is where the mediator establishes trust and explains



BUILDING CONFLICT RESOLUTION SKILLS 12

process; Stage 2: Tell me creates a space for the parties express their problem, feelings, and
concerns; Stage 3: Clarify the problem the mediator clarifies issues and gathers
information; Stage 4: Proposing solutions parties offer compromises for conflict resolution;
Stage 5: The mediated agreement is agreed between the parties, which is fair, realistic,

inclusive and concrete solution with follow-up evaluation.

Another core concept for this research is Collaborative Learning. It is an innovative
approach to education that emphasizes group work and active participation, allowing
individuals to contribute their own ideas and perspectives while learning from others (Laal
& Laal, 2012). Knowledge is taken as a social construction, in which individuals in the
community are given the opportunity to be participants and share their ideas (Tampubolon,
2018). During this process, students confront both social and emotional challenges while
collaborating, respecting diverse perspectives, and sharing responsibility for group actions

(Laal & Laal, 2012; Tampubolon, 2018).

The collaborative learning model proposed by Reid et al. (1989) consists of five
phases: engagement, exploration, transformation, presentation, and reflection. In the
engagement phase, students share their knowledge and experiences while the teacher
prepares an activity to generate curiosity. Transitioning to the exploration phase, students
begin to explore new ideas and information, comparing them with their prior knowledge,
while the teacher guides and provides necessary information. Moving into the
transformation phase, students work in groups to reformulate concepts, clarifying, ordering,
reworking, and synthesizing information under the teacher’s guidance. The subsequent

presentation phase involves groups of students sharing their learning, reinforcing their
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understanding, and allowing for feedback and contributions. Evaluation can also occur
during this phase. Finally, in the reflection phase, students analyze their learning
individually and collaboratively, identifying strengths, weaknesses, and constructive ideas

for improvement, which can be done throughout the process, not just at the end.

Lastly, a conflict must be resolved through collaboration to facilitate recognition of
the needs of all involved, so that the conflicting interests are understood as a mutual
problem (Deutsh et al., 2011). The classroom is a space in which, by its nature, conflicts
will occur. The essential thing is that these conflicts can be resolved through agreements
where differences are considered and respected. As stated by Kail & Trimbur (1997) from
collaborative learning, dialectical processes are activities that involve the learner in
reflection, argumentation, and negotiation of disparities. Therefore, the implementation of
conflict resolution strategies through collaborative learning enables students to acquire
conflict resolution skills. In the following section, I explain the objectives of this study and

the measures used to accomplish them.

Research Question
What opportunities and challenges can the implementation of conflict resolution strategies
through collaborative learning bring to 8th grade students’ acquisition of conflict resolution

skills in a public institution in an EFL class?
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Objectives
General Objective

To examine what opportunities and challenges the implementation of conflict resolution
strategies through collaborative learning can bring to 8th grade students’ acquisition of

conflict resolution skills in a public institution in an EFL class.
Specific Objectives

1. To identify how the use of conflict resolution strategies together with collaborative
learning helps students develop conflict resolution skills.
2. To appraise students’ development of conflict resolution skills when using conflict

resolution strategies.

Action Plan

With the purpose of addressing the question posed for this research project, I
implemented one action aimed at helping students acquire conflict resolution skills. This
action was divided into five phases of Collaborative Learning (Reid et al., 2002), which were
repeated twice. | decided to have two rounds of learning, focusing on mediation strategy

(Funes & Moreno, 2008), and negotiation strategy (Fisher et al., 2000) in the second round.

The first phase was ‘engagement’ in which students had to share their knowledge
about the corresponding strategy through dialogue and brainstorming, by looking at their pre-
existing ideas about each strategy. The second phase was ‘exploration’ in which students
were presented with more detailed information about the corresponding strategy, so that they
could confront the new ideas with previous knowledge to see if they recognized some conflict

resolution skills. The third phase was ‘transformation’ in which students worked in groups
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and rephrased, through activities, what they had previously learned to determine whether
they had utilized conflict resolution skills. The fourth phase was ‘presentation’ in which the
student groups presented what they had learned about the corresponding strategy to identify
the relationship it has with conflict resolution skills. The fifth and final phase was ‘reflection’
in which each student reflected on their learning process, both individually and

collaboratively.

Data was collected by means of journals, students’ artifacts, an audio recording, and
focus groups over a period of 2 months and 2 weeks. Journals were written and codified
weekly, and the audio recording and focus groups were transcribed, codified and analyzed.

Likewise, the students’ artifacts were scanned and analyzed.

Development of Actions

In the first action, to start the ‘engagement’ phase, I presented two images related to
the word mediation, so that students could share their ideas and assumptions about it. While
the students viewed these images, one of which depicted two people in dialogue and another

showing a handshake, they shared their ideas.

In the ‘exploration’ phase, and before explaining the concept of mediation, | asked
the students to complete the first three columns of a KWHLAQ (Know, What, How, Learned,
Action, Questions) chart, a graphic that allowed students to plan and reflect on their learning
before and after the lesson. The first three columns’ headings were: What do you know? What
do you want to know? and How will you find out? The last three columns’ headings were:
What have you learned? What action will you take? and What further question do you have?

These questions were answered after my explanation of the concept of mediation. Explaining
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through Power Point slides and images, | provided a definition before describing the 5 stages
of the mediation strategy, giving two examples of conflict situations solved through
mediation. All this information was presented in the target language, with a vocabulary bank

to facilitate students’ understanding.

In the ‘transformation’ phase, | used a conflict situation between mother and son in
order to demonstrate how to analyze a problem and solve it through mediation; then, I
explained how to write a role play, providing an example with the conflict situation analyzed
previously. For this activity | gave the students vocabulary and useful expressions that they
could use. The students worked in groups of 4, with each group being given a different
conflict scenario, for which they wrote a role play after an initial analysis. Due to lack of

time, it was not possible to perform the role plays.

In the “presentation’ phase, each group of students drew pictures related to mediation
and each team member wrote in English a sentence about what they learned. For this activity,
| gave the students a starter sentence to complete, E.g., ‘I learned that...”. Students wrote
about the significant role of mediation in resolving conflicts, finding solutions, the

importance of following the steps, the usefulness of the mediator and the use of dialogue.

In the ‘reflection’ phase, students carried out two activities. In the first activity,
students watched three videos of conflict situations in Colombia, then answered in Spanish
the following three questions: What do you think about these situations? What would you do
if you were involved in these problems? and How would you feel? The most recurrent
answers were the rejection to this type of conflict situations, the feelings were of rejection

and anger when seeing this type of events, the proposed solutions were to solve the problems
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in a pacific way. The second activity consisted of filling out a reflection sheet called Reflect
‘n” Sketch where students not only had the possibility to write but also to draw in relation to
identifying the strengths and weaknesses of their individual and collaborative work during

this learning process.

In the action performed for the second time, the students started again with the
‘engagement’ phase but this time the conflict resolution strategy was negotiation. | showed
them some images in relation to negotiation and the students, in groups of three, brainstormed

around the word “negotiation”. They then shared their brainstorms with their classmates.

In the ‘exploration’ phase, | asked the students to fill out the same questions in the
KWHLAQ chart. These questions were answered after the students’ explanation of the
concept of negotiation. In groups of 3 and 4, students were given a piece of information
relating to negotiation. One group was given the definition, another three groups received the
three phases of negotiation, another group had 3 key words and the last 2 groups were given
two examples of negotiation. This information was given in written form in the target
language, and, again, | gave them a vocabulary bank to aid understanding. Each group had
the opportunity to present the information to their peers, using a few words in English. To

summarize the information, | presented a mind map.

In the ‘transformation’ phase, | presented an example of a comic book which
illustrated a conflict situation between two students. As the story progressed, the conflict was
resolved through negotiation. In the example comic, simple phrases and vocabulary in the
target language were used. Then, in groups, the students received a sheet with 6 panels to

create a comic strip in which a classroom conflict was resolved. Students used simple
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sentences or single words using a combination of English and Spanish to write their

dialogues.

In the ‘presentation’ phase, in groups, the students made posters, using lexicon and
simple phrases, then the posters were pasted on the walls around the room, each group read
the phrase, explained the reason for the drawings on the poster and made extra comments in
Spanish to clarify what they wanted to express with their posters. All students were attentive
to the explanations, the most recurrent comments were about ideas and words that they had

not considered, and the other groups had.

In the ‘reflection’ phase, students had a snowball fight where they wrote on a sheet
the strengths and weaknesses they had shown, both individually and collaboratively, during
the learning process, and reflections on the contributions of conflict resolution skills and what
is needed for the implementation of conflict resolution strategies. Each student then made a
snowball with their pieces of paper to throw them across the room for their classmates to pick
up and read aloud, then each student shared a comment about what they thought of their

classmate’s writing and what differences they found with their own writing.

Data analysis

To analyze the information, I followed Burns’ (2010) stages for data analysis:
assembling the data, coding the data, comparing the data, building interpretations, and
reporting the outcomes. | consolidated all the information and proceeded to identify
categories and codes. After that, | compared categories in order of relevance according to my

research question to build interpretations and report the findings.
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Findings and Interpretations

This study aimed at fostering students’ acquisition of conflict resolution skills by
including conflict resolution strategies through Collaborative Learning. The findings
revealed two opportunities and two challenges. The opportunities referred to From
Knowledge to Innovation: mediation and negotiation inspires students to propose creative
solutions, and From Discord to Harmony: utilizing teamwork as an asset in conflict
resolution and learning. As for the challenges, they related to Incorporating Conflict
Resolution Strategies in Foreign Language Activities, and From Limitation in Controlling
Emotions when the Students Face Conflict Resolution. In the following paragraphs | offer

an in-depth explanation of each finding.

Opportunities

From Knowledge to Innovation: Mediation and Negotiation Inspires Students to Propose
Creative Solutions

The data revealed that the knowledge learned about negotiation and mediation
allowed the students to propose actions to resolve conflicts. Likewise, these strategies

transcended the academic and school environment and, in some cases, reached the family.

The Application of Negotiation and Mediation Strategies in the Family and
Academic Environment. Data analysis attested negotiation and mediation strategies went
beyond classroom walls and impacted family environment. By performing the
transformation phase activity and the reflection phase activity, they successfully facilitated
open dialogues, discovered common ground, and achieved mutually beneficial agreements

in real-life situations, circumstances that were previously resolved in a violent manner. To
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exemplify this, “Juana angrily confronted Tatiana for sharing her problem with someone
else, but another girl intervened, advising Juana to calm down and assuring her that there
was no misunderstanding. Juana later apologized, and they returned to their seats” (Journal
entry, March 24™, 2023). Students applied their knowledge in different conflicts in diverse
settings such as the neighborhood, classroom, family, work, and co-living spaces (see
Figure 2 and 3). Data revealed students’ ability to transfer the skills and knowledge
acquired in the classroom to real-life situations, showcasing the practical relevance and
applicability of these strategies. They exhibited an understanding of these strategies and a
heightened ability to adapt and utilize their knowledge in various contexts, which was also

acknowledge by them as effective strategies utilize to manage and resolve conflicts.

This was evidenced in the focus group when students responded to the question
Have you applied the knowledge about mediation in other subjects, the school or with
personal problems?

Student T: si en mis problemas personales.

Student C: en mi caso, solo he intentado, pero no mas, pues he tratado de buscar
que dos comparieros de clase dialogaran y buscaran una solucion pacifica.

Student G: yo solo una vez con dos comparieras de clase, cuando buscamos
dialogar y buscar cdmo solucionar una pelea que surgio en el momento.

Student M: yo una vez lo apliqué cuando mis papas estaban peleando.* (Focus
Group, April 191, 2023)

! Student T: Yes, in my personal problems.

Student C: In my case, | have only tried but no more, because | have tried to get two classmates to dialogue
and find a peaceful solution.

Student G: | only tried it once with two classmates, when we tried to talk and find a way to solve a fight that
arose at the time. (My translation)

Student M: | applied once when my parents were fighting.(My translation)
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Data revealed that one reason for applying negotiation and mediation strategies in
diverse settings, in and outside the classroom, is that these strategies and concepts taught in
the classroom are not merely abstract or disconnected from reality. As claimed by Deutsch
et al. (2011) through interactive tactics and real-life examples, participants remain engaged
in the active application of recently acquired information. Similarly, the contextualization
of materials provided and assigned tasks could aid students in envisioning themselves in

typical scenarios and responding appropriately.

Figure 2

Application of Mediation Knowledge in the Creation of the Role-play. March 13'", 2023

N A and 8. We are hredd NOok
help?r)':g 1S Clgf)nqu-)he room.

1= \
rucje&g) always Judge me When

What happens @

SON B She doesn'}l want jo do_the
cleonungkgeccwe. She saysS we
-

Judge
Peson O led's find  an agreemend
L '.,‘ Y . ;
; g Yo B R0ED .8
person A: okay . that's  fine
Person B: OKGY, we cn *'j it

Note. Students’ script based on the problem situation they received.

Figure 3

Application of Knowledge about Strategies in Family Cases. March 30", 2023

:Cudl fue tu ultima pelea o discusién?
TV e alel con My
helt NaAaN O

(Como te sentiste?

)

;Qué hiciste para solucionarlo?

{

A

Note. Students’ answer about a situation that occurred at home.
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The Construction of Appropriate and Creative Solutions for Solving Conflicts.
Data analysis revealed that students exhibited a remarkable aptitude for generating
ingenious and well-suited resolutions to conflicts, exhibiting their creativity and proficient
problem-solving skills. During the transformative phase of activities, such as role-playing
and comics, the students demonstrated remarkable progress in their comprehension of the
conflict, as they were able to think creatively, going beyond the conventional approaches.
They deeply analyzed the root causes of the conflict and delved into the underlying
interests of all parties involved. Additionally, they honed their skills in effective
communication, fostering dialogue and understanding among the conflicting parties.
Furthermore, the students showed a strong commitment to preventing the recurrence of this
conflict in the future by proposing innovative strategies and solutions. To illustrate,
students recognized that conflicts often arise due to divergent interests and needs, and by
acknowledging and respecting these interests, they were able to generate more

comprehensive and inclusive solutions, as shown in one students’ artifact.

Figure 4
Ingenious Solution in Role-play Creation. March 30th, 202

Person 4 :6ive me bage A pry pen.
e rsSen @BGiNO Because (TS wmine.

persen Ciwhatls going owN?

person A He ’IC_‘:‘_A’ "y pen, buT he say s irs
person C:Le/';ljf"t nd an aqgreemenT
Person B:1 den'T have any /7deas

A {

pPevyson 1 a Ake 1T he en, buT next T1
x Pl ain +o g««, ’m_nnd don't 7 ame
i ouT Pc")“m/:;!:;un.

m

sorry Thank youw

Per son B%oAKka

Note. Students role-play script where they proposed to give in and avoid repetition in the
future.

Moreover, the students’ focus was on preventing the future repetition of the conflict.

After being asked about the changes they had implemented when faced with a conflict,
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students declared “pues yo diria que si porque antes resolvia los problemas de manera
grosera y pues ahora pienso diferente, con respeto y pensando también en la otra persona
con la que tengo el problema®” (Focus Group, April 19", 2023). By studying conflicts in
class, students were exposed to a variety of viewpoints, ideologies, and approaches to
problem-solving. This exposure expanded their intellectual horizons and challenged them
to think about potential solutions for conflicts, hence, analyzing conflicts from different
perspectives encouraged students to consider diverse factors that contribute to conflicts

such as the causes, parties, needs and interests.

The interpretation of the data suggests that transformative power of the
development of adequate and creative solutions to conflicts lies in the resolute inclusion of
conflict analysis and study within the sacred realm of the classroom environment. Fisher et
al. (2000) argued that analysis can serve as a means of intervention and a component for

preparing for action.

From discord to harmony: Utilizing Teamwork as an Asset in Conflict Resolution and
Learning

The data showed that working in teams encouraged collaboration and cooperation
among students. It urged them to work together, pool their resources, and combine their
strengths. As a result, teamwork arose as a crucial skill to learn about and develop to

achieve successful conflict resolution and to find solutions to diverse conflicts.

2 Well, | would say yes, because before | used to solve problems in a rude way and now | think differently,
with respect and also thinking about the other person with whom | have a problem. (My translation)



BUILDING CONFLICT RESOLUTION SKILLS 24

Acquisition of Conflict Resolution Strategies through Teamwork. Collaborative
learning played a relevant role when students were able to acquire knowledge about
mediation and negotiation. Throughout this process, students were encouraged to discuss
their perspectives and ideas with their classmates, with this discussion helping them to
refine their skills and enhance their understanding of mediation and negotiation. Students
acknowledged that teamwork helped to develop the activities together. Data showed
improvements in their relationships as one student claimed in the focus groups “para mi si
me ayud6 mucho a entender mucho mas los temas, porque tenia alguien que me ayudara y
si no entendia un compariero me podia explicar®” (Focus Group, April 19", 2023). This
excerpt proved that thanks to teamwork, students could solve doubts and in consequence
deep understanding of the key concepts. Through teamwork, students brought diverse
backgrounds, experiences, and perspectives to the learning process. This diversity allowed
for a broader range of ideas and encouraged peer-to-peer teaching and learning. Students
could take on different roles within their teams, including explaining concepts, offering

examples, and answering questions.

By engaging in discussions and sharing their thoughts, students could challenge
each other’s assumptions, ask questions, and explore different perspectives. This exchange
of ideas helped to clarify doubts, fill gaps in knowledge, and develop a more
comprehensive understanding of the key concepts related to mediation and negotiation. To

exemplify this, “the group questioned a student’s solution for ignoring both parties’

3 For me it helped me to understand the topics much more, because | had someone to help me and if | didn't
understand a classmate could explain to me. (My translation)
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interests. Classmates deemed it unfair and suggested a mutually beneficial alternative. The
student acknowledged the mistake and reconsidered the solution” (Journal entry, April 10™,
2023). This excerpt shows that in a supportive environment students could seek assistance
when faced with doubts, knowing that their teammates were available to help. This
environment encouraged them to take risks, explore complex topics, and engage in open
dialogue. Within their teams, students could freely ask questions, seek clarification, and

request further explanation when needed.

A plausible caused for this to happen is that through collaborative processes
students were challenged to express their opinions while also considering the perspectives
of their teammates. Reid et al (1989) found that struggling students in small-group
classrooms encourage peers to explain concepts, improving understanding for everyone and

fostering constructive dialogue.

Implementation of Teamwork to Solve Conflicts. Data evidenced that teamwork
skills were successful in resolving conflicts. Teamwork fosters a collaborative problem-
solving approach, which is highly valuable in conflict resolution. When conflicts arise,
team members can share their ideas, and collectively analyze the situation, allowing a more
comprehensive understanding of the conflict and encourages the exploration of multiple

solutions.

Through this collective effort, team members can identify the underlying causes of
the conflict and work together to devise strategies for its resolution. Students noticed the
need to have different options to solve the conflict raised to make the comic and “students

recognized the importance of collaboration and dialogue in finding solutions, similar to
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their own group work where everyone contributed ideas and collectively selected the best
ones” (Journal entry, April 26", 2023). This excerpt proved that through teamwork,
students brought diverse backgrounds, experiences, and perspectives to the learning
process, allowing for a broader range of ideas and approaches to problem-solving. As
expressed in the focus group “necesitamos de las personas para resolver conflictos, que
trabajen en equipo, que ayuden para encontrar soluciones, cada uno puede dar su punto de
vista y una posible solucién adecuada o no y luego entre todos arman una propuesta mas
apropiada®” (Focus Group, April 19", 2023). This excerpt shows that when conflicts arise,
team members can challenge each other’s assumptions and biases, ensuring a more
balanced and comprehensive perspective. By considering diverse insights and alternative
solutions, the team can minimize blind spots and seek suitable solutions. We can
corroborate, then, that Collaborative Learning tends to generate more ideas for resolving
conflicts compared to individuals working alone. As suggested by Crawford and Bodine
(1996), working together as a team fosters peaceful conflict resolution, enabling individual

to gain an appreciation of different perspectives.

Challenges

Incorporating Conflict Resolution Strategies in Foreign Language Activities
Data analysis showed that limited language proficiency poses a significant

challenge in applying this type of strategies. Language limitations impacted students’

4 we need people to resolve conflicts, to work as a team, to help to find solutions, each one can give their
point of view and a possible solution, suitable or not, and then together they put together a more appropriate
proposal. (My translation)
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ability to express themselves clearly and concisely, resulting in difficulty conveying their
intended message. This problem specifically affects students’ ability to participate
effectively in the activities and complete associated tasks, understand the hypothetical
conflicts posed, express their ideas, and share their views, especially in writing. Asking
students to write a role-play in English was challenging when they had no previous
experience with written production. As reported in the journal, “It was difficult for most of
the students to write all in English, so they used Spanish or a mix of English and Spanish,
and then with the help of the pre-service teacher, completed the piece in English” (Journal
entry, March 13", 2023). Data revealed that due to their limited vocabulary and
grammatical structure knowledge, the students needed extensive support and extra
explanation in the instructions in the transformation stage to facilitate their understanding.
It was necessary to present them with more role-play examples, vocabulary, common

expressions, and sensible sentences so that the students could write the role-play in English.

Moreover, without a strong grasp of the language, students struggle to identify and
articulate the root causes of conflicts, explore potential resolutions, and empathize with
others’ perspectives. Language difficulties were reported by students, “hubo muchas veces
en que yo no sabia como escribir los didlogos, o qué palabras usar cuando habia que
escribir en inglés, entonces a veces yo escribia como yo creia pero no expresaba todo lo que
yo queria decir . Another student added, “en mi caso, cuando yo leia los conflictos que

estaban en inglés no entendia de qué trataban ” (Focus group, April 19th, 2023).
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Limitation in Controlling Emotions Skill when the Students Face to a Conflict
Resolution

Data analysis indicated that despite the incorporation of conflict resolution
strategies, students did not acquire control emotions skill when they faced a conflict
resolution. The evidence shows that, although the students carried out various activities to
train in and develop this skill, their appropriation was inconclusive. It is important to
consider the complexity of the skill itself. Emotion regulation and control require a deep
understanding of one’s own emotions, the ability to identify triggers, and the capacity to
respond appropriately. In the following excerpt we can see a conflict situation presented in
the last minutes of the class where a young man embraced the full spectrum of his emotions
with unwavering authenticity, a time when his emotions overflowed, and he experienced
intense emotional storms. To exemplify, “Carlos was at the door, when a girl was going to
close it in his face; he replied “si me cierras la puerta, te matd y que hagan carne de burro’’.
The girl kept silent and left the classroom” (Journal entry, April 26", 2023). This excerpt
shows that even though at that time they had already talked about the use and importance of
mediation and negotiation, in addition to carrying out activities that required reflection on
conflict situations in their context, these situations arise among the same classmates without
taking a time-out to reflect on their actions and words. In the reflection stage when students
expressed how they felt when they were in trouble, students indicated that a skill that was
missing to work on deeply was control emotions. This could be seen when students

reflected on the issue.

Figure 5

Students’ Response to Reflection Questions. April 3rd, 2023
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Note. This image corresponds to the answer to the fourth reflection question.
Figure 6

Students’ Response to Reflection Questions. April 3rd, 2023
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Note. This image corresponds to the answer to the fourth reflection question.

Figures 5 and 6 illustrate that students have difficulties in managing their emotions,
as they struggle to find healthy ways to express themselves to avoid negative consequences
in circumstances of conflict. Consequently, they do not have the necessary strategies to
regulate their emotions to help them deal with conflicts more effectively. The following
excerpt shows how anger becomes the immediate, instinctive reaction, driven by the intense
emotions experienced at that moment, because although students recognize that the other
way is to control themselves and be calm, this is not their first choice, as anger becomes
that emotion that clouds judgment and hinders the ability to think clearly when faced with
conflict. “Igualmente sabemos que, en un caso de mucha rabia, lo primero que vamos hacer
ante un problema, no seria estar calmados, ya que somos jovenes, impulsivos™ (Focus

Group, April 191, 2023).

> We also know that in a case of a lot of anger, the first thing we would do in the face of a problem would not
be to be calm, since we are young and impulsive.
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Lacking the ability to control their emotions might be due to the complexity of the
skill, individual differences among students and the broader context in which they operate,
as well as the fact that it may require continuous practice and reinforcement. As Crawford
and Bodine asserted (1996), diverse activities, suitable for different ages, that offer practice,

evaluation, and further practice, are essential for successful conflict resolution skills.

Conclusions and Implications

This research sought to examine what opportunities and challenges the
implementation of conflict resolution strategies through collaborative learning can bring to
8th grade students’ acquisition of conflict resolution skills. It could be concluded that the
implementation of the conflict resolution strategies through the 5 phases of Collaborative
Learning may encourage students to acquire some conflict resolution skills. Moreover,
students enhanced the acquisition of teamwork and innovation skills studying conflict
resolution strategies and carrying out contextualized activities through collaborative
learning. The project implementation also posed two challenges, incorporating conflict
resolution strategies in foreign language activities and limitation in control emotions skill

when the students face conflict resolution.

The implementation of this research entails certain pedagogical implications for
future applications. To begin with, it is important for teachers to provide sufficient input,
including vocabulary, to students to facilitate their learning and engagement in various
activities related to conflict resolution strategies, as these involves complex concepts and
strategies. Another implication is that spending enough time practicing and reinforcing

concepts is crucial for effective learning about conflict resolution skills. It provides an
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opportunity to explore different aspects, uncover nuances, and develop a more
comprehensive understanding of the concepts. Additionally, teachers should consider the
use of contextualized material that facilitates the transfer of knowledge and skills from the
classroom to real-life settings; when students see how what they learn applies to the world

around them, they are more likely to transfer that knowledge to practical situations.

Although this study offers valuable insights and potential directions for future
actions, there are still possibilities to explore, such as, the critical analysis of the
experiences of conflict-affected individuals to develop conflict resolution skills that could
generate valuable insights into the complexities of conflict dynamic. In addition,
incorporating narratives as a tool for building competency in resolving conflicts may offer

chances to enhance conflict resolution skills as well as improve language proficiency.

Reflection

During my research process, | was struck by the gratifying feedback I received from
the students. It was heartening to hear them express their appreciation for having a space in
school to discuss and learn about conflict resolution, a topic they felt was relevant and
applicable to their lives. This reaffirmed the significance of addressing such essential life

skills within the educational system.

In my teaching process, | initially faced a formidable challenge of reconciling
theory with practice. It became apparent that one could never fully anticipate the diverse
contexts that may arise, demanding the application of accumulated knowledge and

experience to determine the most effective strategies.
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In retrospect, | cannot help but acknowledge the immense significance of my
academic experience. The journey through university has been nothing short of
extraordinary, a path filled with diverse knowledge, perspectives, and personal growth.
However, the true essence of this transformative journey lies in the unwavering dedication

and expertise of the teachers who guided me along the way.
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