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Abstract: Studies on technology represent a fertile field of research in mathematics 
education. Discussions cover both competencies and dispositions to integrate 
technology and involve human and contextual factors. In this work, we present the 
results of a study of an in-service mathematics teacher that investigated the different 
uses of technologies that he could recognize in his students, and how this allowed 
him to reorganize a modeling task. Through an intrinsic case study, we analyze 
documents and interviews with this teacher. The results show that the teacher 
paid special attention to the students’ actions and paths to solve a mathematical 
modeling task, which allowed him to incorporate new actions and uses of digital 
technologies for task reorganization. This study provides evidence of the role of 
the analysis of one’s own experience and the recognition of the functionalities of 
technology in modeling task reorganization.

Keywords: Technology, mathematical modeling, modeling task, reorganization.

1.	 Introduction
Mathematical modeling, models and applications have come to constitute a major 
research domain in mathematics education [1]. In recent research, it is possible to 
identify a growing interest in the development of interdisciplinary relationships and 
STEM education [2,3], and teacher education [4]. In some of this research, technology 
takes diverse roles in researching and designing tasks and other educational resources 
[5,6]. For example, Molina-Toro et al. [7] differentiated two roles of technology in 
mathematical modeling. First, it can serve as a reorganizer of modeling processes, 
including the development of new phases of modeling cycles and contributions to 
mathematical understanding and the development of modeling sub-competencies. 
Second, technology can serve as a reorganizer of the understanding of modeling itself, 
which is in correspondence with the opportunities that new technologies offer in the 
consolidation of environments for learning mathematics.

Based on the above, Villa-Ochoa and Suárez-Téllez [8] identified that the bulk of research 
on modeling incorporates an understanding of it as a process/cycle, and predominantly 
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uses calculators, Dynamic Geometry Software (DGS), and Computer Algebra Systems 
(CAS). These authors highlighted the need for more research that recognizes alternative 
understandings of modeling in correspondence with other internet-based technologies, 
including mobile technologies, platforms, and videoconferencing systems, among others. 
Considering these works, we understand that different technologies and understandings 
of modeling could be combined with human actors (students and teachers) and their 
contexts (social and institutional) to generate different uses of technologies. Therefore, 
we developed a study in which we offer an answer to the question: What are the uses of 
technologies that a teacher recognizes in a mathematical modeling task and how does 
the use of technology allow him to reorganize it?

2.	 Theoretical Background
Studies in modeling provide evidence to argue that technology transforms visions and 
ways of acting in school mathematics [5,7,9]. For example, some studies have shown how 
mathematics class participants can use sensors [10] or program electronic devices [11] 
to produce mathematical knowledge in alternative ways to those traditionally imposed 
in school. Different studies recognize that the use of technologies in modeling depends 
on the teacher’s thinking about mathematics, technologies, and their integration into 
teaching [5,12]. Thus, humans are not the only actors in the production of mathematical 
knowledge. In the Humans-with-Media perspective [13], technologies are also key actors 
in the process. In this framework, Soares and Borba [14] described how participants 
can interact with Modellus software to study mathematical models that relate to 
malaria transmission. In this work, the role of this technology was transcendental 
since it allowed students to analyze graphs and the changes they show when various 
conditions in the phenomenon vary. Students in Molina-Toro et al.’s [15] study worked 
with software simulations of the movement of a clock to analyze the mathematics in 
the movement of its hands. The software led the group of students to elaborate other 
ideas around the study of the sine trigonometric function and, in addition, led them 
to generate conjectures that originated in the arguments that arose from the study of 
the graphs. In a study by Borba, Villarreal, and Soares [16], students participated in a 
modeling process; with technology, they had the possibility of choosing, based on their 
needs or interests, a phenomenon to approach their study. The students who took part 
in the experience were able to analyze data in GeoGebra software and estimate how the 
phenomenon’s results would develop in the future.

Collectively, these studies not only show the opportunities offered by the articulation of 
modeling and technologies, but also contribute to the discussion on how the role of the 
student in the classroom can be transformed and in what ways mathematical knowledge 
can be built with them. These experiences are also inputs to consolidate reflections 
around which new designs of school environments can be proposed. This includes 
designs in which the student does not approach mathematics by the imposition of the 
curriculum in the school itself, but by conscious and detailed analysis of the context that 
surrounds them, of the multiple social needs that accompany them, and of the interests 
that they have as a subject.

Although several experiences have been developed from analysis along these lines, the 
present study discusses work done with a single in-service mathematics teacher. This 
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analysis is part of a broader body of work that seeks to have other voices that, based 
on their experiences, promote discussions on the use of technologies in mathematics 
classes.

3.	 Methodology
The empirical phase of this research was conducted with Carlos (pseudonym), who is a 
middle and high school mathematics teacher in an urban school in Medellín, Colombia. 
This section presents the details of the context and the participant, the empirical data, 
and, finally, the data analysis procedures.

3.1.	Context and Participants

This research was conducted during the first semester of 2022 following the guidelines of 
an intrinsic case study [17]. The case corresponds to Carlos, a mathematics teacher who 
has been interested in the integration of modeling in his classes; this teacher participates 
in networks and research groups in mathematics education and has postgraduate 
training in research in mathematics education. Carlos voluntarily accepted the invitation 
to participate in our study.

At the beginning of his postgraduate training (first semester of 2018), Carlos planned a 
class (54 minutes) to solve a problem through mathematical modeling. Carlos designed 
a three-part class. In the first part (15 minutes) the teacher presented the objective 
of the class, introduced the situation, and prompted questions to see if the task was 
understood. In the second part (26 minutes), students were distributed in teams of 4 or 
5 people to work on the task, they made decisions regarding the ways that were emerging 
to find their solution and developed a proposal. At the end of the class (13 minutes), 
some strategies that were used to solve the task were presented.

For Carlos, the literature on modeling offers opportunities to design new class-room 
environments, which is why he found inspiration for the design of the task in the 
works of German researchers [18]. For Carlos, tasks based on existing monuments in 
public cultural spaces can become problems for the mathematics class and allow the 
development of mathematical modeling skills. Based on the cultural characteristics of 
Medellín, Carlos designed the following task: “In the Plaza Botero sculpture park in 
the city of Medellín, Colombia, there is a bust of a man’s face. Could we calculate how 
tall the sculpture would be if it were necessary to add what is missing from his body?” 
Figure 1 shows the sculpture that served as a reference to approach this task with the 
students in mathematics class. Complementary to the statement, Carlos provided the 
students with a video in which he promotes the city for its different museums and art 
expressions. The goal of the video was to engage his students in a scenario in which 
creativity, culture, and regional traditions would enter into the discussions between 
teacher and students — the task would incorporate the meaning of Medellín having a 
plaza with works by the painter and sculptor Fernando Botero into the mathematical 
task, that is, to estimate the size of the sculpture with the size of the bust and an image 
as reference.

After presenting the image to the students, the teacher indicated to his students that 
the reference measurement for the height of the sculpture was approximately 3 meters. 
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This measurement would be a parameter that all participants would consider solving the 
task, since it was not possible to get a group visit to the park.

Figura 1 – Sculpture of the Plaza Botero in Medellín.

3.2.	Data and its analyses

The data collection and its respective analysis were divided into two phases. The first 
one was carried out once Carlos finished his postgraduate studies (second semester of 
2021); at that time, we invited him to analyze the videos of his class. For this, first, we 
accessed the video and asked him to identify the uses of technology that he evidenced in 
the development of his class; then, Carlos presented the research team with a document 
in which he described the three paths that, according to him, the students used to 
develop the task, the technologies involved and the uses that his students made of those 
technologies.

To analyze this document, we considered the guidelines of Villa-Ochoa et al. [19], 
who understand that the notion of ‘use’ transcends the ‘presence’ of technology in a 
specific place and context. For the authors, this notion focuses on identifying how this 
technology can offer possibilities to achieve the subject’s objectives and satisfy his or 
her explicit needs. Based on this notion, we identified the technologies used in the class 
by the teacher, those used by the students when solving the task, and then looked for 
evidence to answer the following questions: What were they used for? What potential 
actions did the teacher consider that he could promote in the students? How were they 
articulated with other technologies during the class? In what student actions was the 
use of these technologies evidenced? For each of these questions, we used specific codes. 
Two of the researchers coded the data, and then discussions were generated among the 
entire team to discuss the interpretations and reach a consensus. The results of this first 
phase of the analysis are presented in section 4.1.

Subsequently, we conducted a semi-structured interview with Carlos in which we asked 
for his reflections on the use of the technology present in his class, the relevance of the 
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task and the design of the environment, and the changes he would make to the design 
of his class. This interview was saved in audio and was analyzed following the principles 
of H-w-M [13] to identify those fragments of the interview that revealed “new” uses of 
technology, the conditions he would consider and the reasons why he would introduce 
those new uses. The results of this section are presented in Section 4.2.

4.	 Results

4.1.	Technology as a resource for developing a modeling experience 
To answer the question of our study, Carlos analyzed his own video and identified 
actions and ways in which students solved the task. The teacher identified actions such 
as: exploration, measurement, and experimentation; although he did not recognize 
the use of digital technologies in all of them, he did recognize the use of non-digital 
technologies as means or tools for the development of the task. Likewise, he recognized 
three ways of solving the task, namely: (i) using proportionality from the ratio between 
the measurements of the head and the body of a classmate; (ii) estimating the size of the 
statue’s body from the measurements of the photos; (iii) estimating from the number of 
students that should be grouped to obtain the size of the bust. In the research team, we 
analyzed these actions and ways of resolution and discussed to identify the digital and 
non-digital technologies used. In the following, we describe each of these ways.

1. �In the first way of resolution, some working groups chose a partner to measure the 
length of his head and construct a relationship between this measurement and the 
height measurement of the partner.

Figura 2 – Students measuring the height of a classmate

The following excerpt shows the decisions made by Carlos and Nelson when they were 
questioned by the teacher:
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	– Teacher: Well, what are you going to measure?
	– Carlos: we are going to measure Nelson, how much did he measure?
	– Nelson: 1.70 m
	– Carlos: The face measured 21 cm, then we are going to look at how many times 

the measurement is [points to Nelson’s face and the rest of his body] to multiply 
or divide it

[Video 05/13/2017]

The mathematical work in various groups focused on developing a proportional model 
that would provide information on how tall the sculpture was if they had information on 

the length of the head and body. This simplified model is of the form  where a and 

b correspond to the measurement of the head and total body height in centimeters 
respectively and c is the measurement of the bust height that was presented to the 
students. With the measurements, they found using the tape measure and the calculator 
they estimated a value for the height of the sculpture.

2.	�Other groups decided to use a notebook to measure the length of the image projected 
on the board and estimate, with the length of one of their own faces, how many times 
the head measurement can fit into one’s own height: “I want to see how many times 
the head is in the body and compare [student placing a notebook as a reference of the 
measurement of his face]” [Video 13/05/2017]. This process led students to determine 
that a person can have a height (a) of 8 times the length of their face (c) which 
mathematically is represented as a ratio of the form a=8c. This ratio was the main 
input to determine the height that the entire sculpture could be. The tape measure 
was a resource with which the students, in addition to obtaining measurements, were 
able to validate some numerical results that they found when using calculators. These 
results offer evidence, on the one hand of how the students reduced the operative 
load with numbers from numerical domains that they had not worked on in math 
class and, on the other hand, how they used multiplicative and counting strategies to 
establish a solid and explanatory argument to obtain the solution to their task since, 
in the curricular plan, the topic of proportionality had not yet been worked on.

3.	�In the third form of solution, students grouped together to find the number of 
classmates needed to ensure that the sum of the length of their heads was 300 
centimeters (the length of the statue), and subsequently, add each of their heights 
together to find a final numerical value: “we need 15 people that measure 20 the face 
[referring to a measurement of 20 cm] then we take the height” [Video 05/13/2017]. 
The measurements found by all groups were in the range of 21 m to 23.7 m and 
corresponded to relationships they could find between each of the group members, 
some with greater height than others.

Overall, in these three paths, we recognized digital and non-digital technologies. 
Each was used by students for specific purposes to solve the task; for example, some 
students focused on measurement, where they used conventional and non-conventional 
instruments to take measurements. They also employed the technologies to estimate and 
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substantiate their results with the use of the mathematical content of proportionality. 
Given this scenario, we interviewed the teacher to understand his views on the use of 
these technologies and on how the task could be reorganized. In the following section, 
we will present the results of this part of the study.

4.2.	Digital and non-digital technologies for reorganizing a modeling task

Once the previous task and class were analyzed, Carlos recognized the conditions he had 
considered for the class. According to the teacher “the class was on a fixed schedule of 
one hour; the class was to involve students in solving mathematical problems; for the 
class, students were not connected to the internet or to the use of other technologies.” 
According to our conceptual framework [13], this comment allows us to recognize that 
the development of mathematical activity and the use of technologies is conditioned by 
specific factors, according to the context and to the subjects who develop it. To go deeper 
into this aspect, we questioned Carlos regarding the way he would develop his class in 
different conditions. In this regard, he answered:

“Having technologies, what I could do with GeoGebra is to take more photos of the 
students, and so work with those measurements that they first find with a tape measure, 
which I could do for several students and with the measuring tools of the software, 
we could scale those measurements and measure the bust and get an approximate 
measurement — the height of the bust in correspondence with the height of one of the 
students”. Later he added “this class would be different from the other because with 
GeoGebra we would have access to measure several students and make use of other 
mathematical tools, e.g., height promises, or other statistical measures. Although the 
way of solving is similar, with GeoGebra it would be different in that we would have 
more data to have a more standard measurement”. In these excerpts, Carlos recognizes 
that GeoGebra can be used for developing the task. In this case, based on the use notion 
[19], GeoGebra is not only introduced into the task, but also, roles and actions-with-
students were projected; for instance, it could provide a substitute for the tape measure, 
but also for the analysis and exploring, and processing of a larger amount of data.

“If we had access to the internet, we could validate this task; in the first task [class 
video], we “validated” in some way because all the teams found approximate answers 
in a range of values; but we could not do a trace to see if indeed, those values [obtained 
by the students] are in accordance with what some pattern estimates; then on the 
internet, we could look for anthropometric measurements, and with them, rethink 
some calculations”. In this excerpt, Carlos reports the possibilities that the internet 
would offer him for access to data, but also to develop other ways of validating the results 
in the modeling process.

Additionally, Carlos recognized two aspects for a reorganization of the class. The first of 
these was access to more specific information about the sculptor, materials, styles, and 
other data that would help to deepen understanding of his work. The second was the 
possibility that some measurement applications of smartphones would have; however, 
he recognized that he would still need to better understand the functionalities of these 
devices to think about the class.
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5.	 Discussion and conclusion
International literature reports that teachers are important agents in the integration 
of technologies in the mathematics classroom [2,20]. Therefore, inquiring about their 
knowledge, practices, and needs is a key aspect of educational research [5,20]. A large 
part of the literature suggests that teachers should develop capabilities to create diverse 
learning environments and transcend rigid curricula; however, this is not always possible 
to achieve. Therefore, teachers should prepare themselves to make the best use of their 
classes in the contextual and subjective conditions of their schools. In this sense, this 
study offers evidence of the potential of collective reflection and discussion of one’s own 
experience to identify uses of technologies and promote new ways of integrating them 
for the reorganization of a task in mathematical class.

According to Geiger et al. [21], task design and task implementation can be seen as 
different sides of the same coin; this case study informs about this complementarity in 
the other direction, in this case, from task implementation to task reorganization (task 
redesign). Through task implementation, the teacher recognized several ways a student 
can solve the task, but with (digital and non-digital) technologies, the teacher could 
create “new” ways to solve the task based on opportunities offered by technologies. These 
results concur with Geiger et al. [21] on “teachers’ intimate knowledge of key factors, such 
as local curriculum requirements and students’ previous experience in mathematics, 
[being] essential if tasks [are] to be successfully implemented in classrooms” (p. 318). 
In addition, this case study informs about knowledge of school context and uses of 
technologies as opportunities for task reorganization.

In addition to the reflection on the practice itself, in this study we observe that there are 
cases in which the integration of technologies must consider the type of resource, the 
functionalities of the technology and the way to fit or enable the development of actions 
that the teacher considers key in the class. However, consistent with Molina-Toro et 
al. [19] the notion of modeling is still articulated to a process that students go through 
to solve the (same) situation. Therefore, in this study, we see that technologies were 
projected to feed those actions; in particular, to offer an experiential environment in 
data taking and analysis [6,16].

Finally, we highlight two important results. On the one hand, in the analysis of the task 
implementation itself, the recognition of the school and contextual conditions allowed 
Carlos to identify how his students can solve the task, but also allowed him to recognize 
that technology could dynamize some of the actions that students performed and 
promote new opportunities for learning to model. Another important result of this study 
is the possibility offered by technology to reorganize existing tasks. Although research on 
these tasks has shown the opportunities they offer for the development of mathematical 
competencies and knowledge in the classroom, it is possible to recognize that these same 
tasks can be reorganized with technology and still respond to the curricular conditions 
and institutional context. We join the call of Guerrero-Ortiz and Camacho-Machín [5] 
who suggest the importance of investigating the role of modeling tasks with technology 
in the learning of mathematics. 



377RISTI, N.º E57, 04/2023

RISTI - Revista Ibérica de Sistemas e Tecnologias de Informação

Acknowledgments
This work has been supported by CODI-Universidad de Antioquia, project “La modelación 
matemática escolar como eje de integración interdisciplinar en un currículo basado en 
las áreas STEM+H: un camino para la transformación educa-tiva de la primaria en la 
ciudad de Medellín”. Code: 2020-34799.

References
Blum, W., Galbraith, P. L., Henn, H.-W., Niss, M., (eds.): Modelling and Applications in 

Mathematics Education. New ICMI Study Series. Springer US: Boston, MA; Vol. 10. 
(2007). https://doi.org/10.1007/978-0-387-29822-1 

Carmona-Mesa, J. A., Cardona Zapata, M. E., Castrillón-Yepes, A.: Estudio de 
Fenómenos Físicos En La Formación Inicial de Profesores de Matemáticas. Una 
Experiencia Con Enfoque STEM. Uni-pluriversidad 20 (1), e2020101 (2020).  
https://doi.org/10.17533/udea.unipluri.20.1.02. 

Villa-Ochoa, J.A., Carmona-Mesa, J.A., Quiroz-Vallejo, D.A., Castrillon-Yepes, A., 
Farsani, D.: Computational Thinking in Mathematical Modeling Projects. A Case 
Study with Future Mathematics Teachers. In: Rocha, Á., Ferrás, C., Méndez Porras, 
A., Jimenez Delgado, E. (eds) Information Technology and Systems. ICITS 2022. 
Lecture Notes in Networks and Systems, vol. 414, pp. 460-470. Springer, Cham 
(2022). https://doi.org/10.1007/978-3-030-96293-7_38

Villarreal, M. E., Mina, M.: Actividades Experimentales Con Tecnologías En Escenarios 
de Modelización Matemática. Bolema: Boletim de Educação Matemática 34 (67), 
786–824 (2020). https://doi.org/10.1590/1980-4415v34n67a21.

Guerrero-Ortiz, C., Camacho-Machín, M.: Characterizing Tasks for Teaching Mathematics 
in Dynamic Geometry System and Modelling Environments. Mathematics 10 (8), 
1239 (2022). https://doi.org/10.3390/math10081239.

Cevikbas, M., Kaiser, G.: A Systematic Review on Task Design in Dynamic and Interactive 
Mathematics Learning Environments (DIMLEs). Mathematics 9 (4), 399 (2021). 
https://doi.org/10.3390/math9040399.

Molina-Toro, J. F., Rendón-Mesa, P. A., Villa-Ochoa, J. A.: Research Trends in 
Digital Technologies and Modeling in Mathematics Education. Eurasia Journal 
of Mathematics, Science and Technology Education 15 (8), em1736 (2019).  
https://doi.org/10.29333/ejmste/108438.

Villa-Ochoa, J.A., Suárez-Téllez, L.: Computer Algebra Systems and Dynamic 
Geometry for Mathematical Thinking. In: Danesi, M. (eds) Handbook of Cognitive 
Mathematics, pp 843–868. Springer, Cham (2022). https://doi.org/10.1007/978-
3-031-03945-4_36.

Nebot, P. D. D., Pons, M. O., Espinosa, L. P., Palomares, I. F.: Diseño e Implementación 
de Tareas de Modelización Con IPad®’s: Un Enfoque Dual. Modelling in Science 
Education and Learning 9 (1), 35–56 (2016).

https://doi.org/10.1007/978-0-387-29822-1
https://doi.org/10.17533/udea.unipluri.20.1.02
https://doi.org/10.1590/1980-4415v34n67a21
https://doi.org/10.3390/math9040399
https://doi.org/10.29333/ejmste/108438


378 RISTI, N.º E57, 04/2023

From task implementation to task reorganization through technology: A case study with an in-service mathematics teacher

Rodríguez Gallegos, R., Quiroz Rivera, S.: El Rol de La Experimentación En La 
Modelación Matemática. Educación matemática 28 (3), 91–110 (2016).

Perrenet, J., Adan, I.: The Academic Merits of Modelling in Higher Mathematics 
Education: A Case Study. Mathematics education research journal 22 (2), 121–140 
(2010). https://doi.org/10.1007/BF03217570

Greefrath, G., Siller, H., Weitendorf, J.: Modelling Considering the Influence of 
Technology. In: Kaiser, G., Blum, W., Borromeo Ferri, R., Stillman, G. (eds) Trends 
in Teaching and Learning of Mathematical Modelling. International Perspectives on 
the Teaching and Learning of Mathematical Modelling, vol 1, pp. 315-329. Springer, 
Dordrecht (2011). https://doi.org/10.1007/978-94-007-0910-2_32

Borba, M. C., Villarreal, M. E.: Humans-with-Media and the Reorganization of 
Mathematical Thinking. Mathematics Education Library, Vol. 39. Springer: New 
York (2005). https://doi.org/10.1007/b105001.

Soares, D. S., Borba, M. C. The role of software Modellus in a teaching approach 
based on model analysis. ZDM Mathematics Education 46(4), 575–587 (2014).  
https://doi.org/10.1007/s11858-013-0568-5.

Molina-Toro, J. F., Villa-Ochoa, J. A., Suárez-Téllez, L.: La Modelación En El Aula Como 
Un Ambiente de Experimentación-Con-Graficación-y-Tecnología. Un Estudio Con 
Funciones Trigonométricas. Revista Latinoamericana de Etnomatemática 11 (1), 
87–115 (2018).

Borba, M. C., Villarreal, M. E., Soares, D. S.: Modeling Using Data Available on the 
Internet. In: Hirsch, C. R., McDuffie, A. R. (eds.) Annual Perspectives in Mathematics 
Education 2016: Mathematical Modeling and Modeling Mathematics, pp 143–152. 
National Council of Teachers of Mathematics: Reston (2016).

Stake, R. E.: Investigación Con Estudio de Casos. Ediciones Morata, Madrid (2007).

Blum, W., Borromeo-Ferri, R.: Mathematical Modelling: Can It Be Taught and Learnt? 
Journal of mathematical modelling and application 1 (1), 45–58 (2009).

Villa-Ochoa, J. A., Molina-Toro, J. F., Borba, M. C.: Roles of Technologies for Future 
Teaching in a Pandemic: Activity, Agency, and Humans-with-Media. ZDM 
Mathematics Education 55 (1), (2023). https://doi.org/10.1007/s11858-022-
01429-4  

Villa-Ochoa, J. A., Carmona-Mesa, J. A., Castrillón-Yepes, A.: Conocimientos promovidos 
a través de tareas que involucran el uso de la calculadora simple. Un estudio con 
futuros profesores de matemáticas. In: Acevedo, A. C. T., Villa-Ochoa, J. A., Solano, 
L. A. C. (eds.) Formación de profesores de matemática: reflexiones, conocimientos 
y recursos, pp 63–79. Sello Editorial Universidad de Medellín, Medellin (2020). 

Geiger, V., Galbraith, P., Niss, M., Delzoppo, C.: Developing a Task Design 
and Implementation Framework for Fostering Mathematical Modelling 
Competencies. Educational Studies in Mathematics 109 (2), 313–336 (2022).  
https://doi.org/10.1007/s10649-021-10039-y

https://doi.org/10.1007/b105001
https://doi.org/10.1007/s11858-013-0568-5
https://doi.org/10.1007/s11858-022-01429-4
https://doi.org/10.1007/s11858-022-01429-4
https://doi.org/10.1007/s10649-021-10039-y

