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This paper reports on the findings of a case study carried out at Universidad de Antioquia as
wellas explores training on materials use in our teacher preparation program and its effectiveness
inthe practicum. The data analyzed suggest that, although teacher educators having new
approachesto train future teachers in materials use, they still need to revise the way they include
this component inteacher preparation curricula. Training in the use of materials should include
their use in settings with limited resources as well as those with greater possibilities in technical
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INTRODUCTION

This paper reports on the findings of a case
study carried out atthe Universidad de Antioquia
as well as explores the way our future foreign
language teachers aretrained inthe use ofteaching
materials. This reflectionisbasedonmyroleasa
teacher educator, and it presents an analysis that
includes both a retrospective and current
assessmentof how our institution has approached
materials training.

LITERATUREREVIEW

Materials are an essential componentin
teaching. As a starting point, | present some
definitions found in literature. Ramirez (2004, p.
2) defines materials as “anything used by teachers
orlearnerstofacilitate the learning of alanguage.”
Tomlinson (1998, p. 2) includes the following in
the list of possible materials: “cassettes, videos,
CD-Roms, DVDs, dictionaries, grammar books,
readers, workbooks, photocopied exercises, all
kinds of realia, lectures and talks by guest speakers,
Internet sources, and so on.” Brinton (1991)
defines materials, “the media” as she calls them,
into non-technical and technical media. Inthe first
category she proposes the following items:
“blackboard/whiteboard, magnetboards/
flannelboards/pegboards, flashcards, index cards,
wall charts, posters, maps, scrolls, board games,
mounted pictures, photos, cartoons, line drawings,
objects/realia, pamphletsbrochures/eafiets/yers,
equipment operation manuals, puppets,
newspapers/magazines.” She saysthattheseitems
have many advantages in places where technical
resourcesare scarce. Theyarealsocheapanduser-
friendly. The technical media category is composed
of the following: “audiotapes/audio-recorders/
players, records/record players, CD's/CD players,
radioftelevision, telephonesfteletrainers, films/film
projectors, computer software/hardware, overhead
transparencies/overhead projectors, language lab/
multimedia lab, opaque projectors, slides,
filmstrips/slide and filmstrip projectors.” Contrary
to those from the first group, the latter are
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expensive and less user-friendly. McDonoughand
Shaw (1993, p. 9) list the following materials as
needed in the English classroom: “books and
paper, audio-visual material (hardware and software
for cassette and video), laboratories, computers,
reprographic facilities and soon.” They also argue:
“the design and choice of teaching materials will
be particularly affected by the availability of
resources aswellasthe capacity toteach effectively
across arange of language skills.” For this paper,
materials will refer to textbbooks, computer software
and visual aids as well as video and audiotape
equipment. | decided to focus on their use for
tworeasons: one, these materials are available in
allthe teacher preparation programsin Colombia;
andtwo, they are cited by EFL teachersasthe basic
devicesto teach an effective English lesson.
Teachersand studentsrecognize theimportance
ofusingmaterials, sincethe teaching processismade
easier and materials may be used to explain,
exemplify or practice the content presented to
students. Materials can represent a source of
moativationfor studentswhenthese materials change
the dynamics of the class routines through the
possibility of manipulating objects, accessing
audiovisual material or promoting interaction with
others. Materials, ifchosen adequately, can promote
the integration of language skills by addressing
language and contentinaholisticway (Hinkel, 2006).
In terms of learning styles (Reid, 1995) and
intelligences (Gardner, 1993; Armstrong, 1994),
materials can also help the teacher address the
individual differences of students. Additionally, the
use of materials helps teachers motivate students
by “bringing a slice of real life into the classroom
and presenting language in its more complete
communicative situation” (Brinton, 1991).
Presently, the rapid growth of technology offers
many more options than those proposed by
Aliwrightinthe 1980s or by Brinton, McDonough
and Shawinthe 1990s. Supyan (2004), Tomlinson
(2005), Harmer (2001), Kitao and Kitao (1995),
among others, report on the benefits of various
options provided by CALL, especially conceming
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the possihility of responding to students’ needsina
more individualized way. As a part of the new
materialsavailable nowforlanguageteaching,wecan
find an overwhelming amount of papers reporting
onthe advantages and disadvantages ofthe use of
the newtechnologiesinlanguage teaching.
Materials are considered a key elementin
language teachingand may have the same statusin
languageinstruction as students, teachers, teaching
methods and evaluation (Kitao & Kitao, 1997).
These five elements are interrelated. Thus any
change introduced to any of these elements will
affectthe others. Defining a closer relationship
between materials and students’ motivation,
Peacock (1998) found that materials considered
“enjoyable” and “useful” increased the on-task
behaviorin English classes. Consequently, students
became more involvedin the leaming tasks.
McDonoughand Shaw (1993) state that course
planning, syllabus design, the appropriateness of
methods as well as the selection of materials and
resources, will be affected by the following factors:
the role of English inthe country, the role of English
in schools, teachers, management and
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administration, available resources, support
personnel, number of pupils, available time,
physical environment, socio-cultural environment,
types of tests used as well as procedures for
monitoring and evaluating the programtself. Arias
(1994) included materials as one of the factors in
the dynamics of teachers’ professional
development, since materials may exert some
influence on the teachers’ work with colleagues.
Sheinvitesteacher educatorsto consider materials
to be a powerful variable that may affect learning
and teaching, since they are particular to the
different settings.

Although the literature reviewed stresses the
importance of materials, there is no evidence of
studies carried outin Colombia that critically review
how EFL teacher education programs address
training on materials use inthe curricula. This paper
intends to provide a description of a particular
teacher education program to enable teacher
educatorstoreflect critically onthe training givento
undergraduatesin our local and national contexts.

Some ELT methodologies have based their
implementation on the use of certain kinds of

Method or Approach Materials
Audiolingual * Tapes
*Visuals
«Language labs (often used)
Total Physical Response * No basic text
*\/oice, actions and gestures are required in initial stages
* Materials and media required later
The SilentWay * Colored rods
* Color-coded pronunciation charts
Community Language Leaming * No textbook
» Materials are developed as course progresses
The Natural Approach *Realia
Suggestopedia » Texts with literary quality
* Tapes
* Classroom fixtures
» Music
CommunicativeLanguageTeaching | *Authentic materials
* Task-based materials

Table 1. Materials required for the main approaches and methods of foreign language teaching.



materials. Without access to those resources,
teachers may have serious difficulties with carrying
outtheirteaching under the principles of the given
methodology. Brown (1994, pp. 70-71)
summarizes the materials required for the main
approaches and methods of foreign language
teachingas shownin Table 1.

Subsequent approachesto foreign language
teaching such as Task-Based Language Teaching
(TBLT) (Nunan, 1993) or the Natural Approach
(Krashen&Terrell, 1983) claim the use of authentic
texts, oral and written, as arequirementin their
implementation. Although methods may requirea
specific set of materials that may be indispensable
for their effectiveness, textbooks became an
alternative because they were apparently eclectic
altematives to save time and money. Picturesand
graphic materials presented in textbooks may be
more efficientthan teachers’ descriptions, and can
represent all kinds of objects that may be hard to
take to the classroom. The critical evaluation of
textbook use is nowadays a must (Seldon, 1988)
as teachers are the main participants in their
process of reflective teaching.

Aiter decades of trying to find a method that
works indifferent settings and significant analyses
ofthe failures of some methods, language teachers
and teacher educators understood the need to
become eclectic. Language teachers aretomake
informed choices based on whatworks for them
intheir particular setting (Brown, 1994). Newer
approachesinteachereducationrevealthatwe have
moved away from the conception of the existence
of one single “method” to teach languages. We
recognize the value of post-method pedagogies
inwhich teachers are reflective practitioners that
use what they find effective for their classes
(Kumaravadivelu, 2003; 2005; 2006).

The framework proposed by Kumaravadivelu
includes three operating principles that apply to
the needs, wants and situations faced in diverse
settings, which of course include materials, and
these are particularity, practicality and possibility.
The author defines these principles as:
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Particularity seekstofacilitate the advancement
of a context-sensitive, location specific
pedagogy thatis based onatrue understanding
of alocallinguistic, social, cultural, and political
particularities. Practicality seeks to rupture the
reified role relationship between theorizersand
practitioners by enabling and encouraging
teachersto theorize from their practice and to
practice what they theorize. Possibility seeks
to tap the sociopolitical consciousness that
students bring with them to the classroom so
that it can also function as a catalyst for identity
formation and social transformation
(Kumaravadivelu, 2006, p. 69).

As alogical consequence of these principles,
teacher educators must study more closely how
they can help future teachers in using materialsin
the EFL classroom. The particularity principle is
important in our materials training as teacher
educators need to provide student teachers with
alternatives to their particular contexts, since they
may be EFL teachers in rural settings,
underprivileged neighborhoodsinurbanareas or
private schools with various types of teaching
materials. In the search for practicality, teacher
educators need to help students find a situated,
eclectic, personal approach to using materials in
their teaching. This may allow them to reflecton
theirexperience and write aboutnewwaystoteach
with and without materials or to look for alternative
ways to use traditional materials. The possibility
principle may have anapplicationinthe awareness
training possibility of changing the paradigm of EFL
teachers from mere materials consumersin ESL
settings to teachers capable of creating effective
teaching conditions regardless of the availability of
certainteaching materials.

Context of the Study

As an attemptto help future teachers become
better qualified for teaching, undergraduate
programs give a very special role to training in
materials use. Teacher education programsin
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Colombiainclude this training as part of the content
of the course “Methods of Foreign Language
Teaching”. However, in a quick review of the
twenty-four undergraduate programs in Foreign
Language Teaching available in Colombia, I found
that only two universities list on their web pages
courses that deal explicitly with materials.t The
courses are “Foreign Language Pedagogy and
Materials Production” at the Universidad del
Caucz? and “Course and Materials Design” at the
Universidad de Antioquia.

The program at the Universidad de Antioquia
hasincreased theimportance givento materialsin
the foreignlanguage teacher preparation program.
Since 1996, materials are included as acomponent
ofthe cumiculum. As afaculty member, | have been
in contactwith the following course programs:

» 1996-1998: Medios Auxiliares de la
Ensefianzay Evaluacion de L2/L.3 (Materialsand
Assessment in L2/L3). This was a mandatory
coursetaughttwice aweek using computersatleast
once. Two samples ofthe programsimplemented
for this course are presented in Appendix 1.
Regarding the materials component, the main scope
of the course was to train students in the use of
computers, as it was a growing need for EFL
teachers. Studentsleamed totype theirown papers
using “Word” and to use electronic mail (something
quite newin Colombia atthe time).

» 1998-1999: Medios Auxiliares de la
Ensefianzay Evaluacion. In 1998, | became a
faculty member at the Universidad de Antioquia.
After analyzing the previous program and talking
to studentteachers, | came upwithanewversion
of the program (see Appendix 2). The materials
componentwastaughtinthe firstpartofthe course,
devoting lesstime to assessment.

» 1999-2000: Medios Auxiliares de la
Ensefianzay Evaluacion. After having reviewedthe

1 The other twenty-two programs reviewed include some
elective courses. Itwas not possible to identify the names and
contentofthese courses; therefore, it might be possible that some
ofthem address the use of materials.

2] tried to obtain the course program to analyze its content
for this paper. Unfortunately, it was not possible.
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students’ suggestions and comments fromthe
previous semester, | introduced some changesto
the program for both semesters in 1999. One,
the same topics were organized according tothe
students’ ranking. Based on their needs in the
practicum, the students proposed, first, having the
assessment component and then, the materials
component. Two, | decided to focus more onthe
use of technical materials as my students insisted
on their need to be familiarized with computers.
Most of them did not have a computer at home;
therefore, using themin class was one oftheir main
motivations. And three, the use of the Intemnet, e-
mail and multimedia software became the topics
onwhich | spentmore time.

Inthe first semester 2000, | stopped teaching
the course. From then and throughout 2002, the
coursewas taught by another faculty memberwho
did notintroduce any changes. In 2002, adeep
revision of the curriculum motivated the program
curriculum committee to separate the topics of
materialsfromassessment. Materials became part
of anew elective course called “Syllabus Design
and Materials Development” (see Appendix 3).
This course was designed as a possible way to
help students overcome some ofthe problemsthey
faced in the design of aresearch project for the
practicum and to use materials better in their
classes. Assessmentwasreorganizedasanewcore
course. lts main objective was to provide students
with more elementsto understand and apply testing
and altemative assessmentintheir classes.

The ongoing evaluation practice in the
curriculum has made professors adjustthe course
to the students’ needs. The presentation of
materials as part of the elective course was seen
by the students as an academic assetfrom 2002-
2004. In 2004, some variations were introduced
to the program. The unit proposed for the
materials component in the 2004 version is
presented in Appendix 4.

In a review of the archives, the students’
evaluations for the academic years 2000-2001
show the benefits of this course to be animportant



elementintheir practicum. They acknowledgedthe
importance of gaining awareness about the use of
materialsaswellasthe principles for adapting them.
Yet, there is no documented evidence of the real
impactthe course may have had ontheirteaching,
as there were no reports from practicum
supervisors or cooperating teachers regarding the
students’ use of materials.

METHODOLOGY

Asateacherandteachereducator, |have always
been challenged by the students’ and teachers’
ongoing complaints about not having enough
materials to teach with and needing more training
on how to use and design them. Based on this
need, | decided to explore training on materials
use atthe Universidad de Antioquia. The research
questions that led the study were 1) How effective
is the training on materials use for our students’
performance in the practicum? and 2) What
elements should teacher educators include to
improve that training?

| decided to do a case study since it allowed
me to explore in some detail the particular setting
of the Universidad de Antioquia with a limited
number of participants in some detail (Tellis, 1997,
Yin, 1994).

Participants

Participants were student teachers from the
undergraduate program, practicum supervisors
and EFL teachers. The students froma“Materials
and Course Design” class were invited to
participate, but only five of them expressed
willingness to do so. These five students were
doing their practicum in different public schools
in Medellinin 2003. EFL teachers were contacted
to participate inalarger study ontheir professional
needs. Eighteen public school teachers offered to
share theirinsights. Their interviews on materials
were used to contrast and complement the
students’ views. Three of the teachers were also
cooperatingteachersintheforeignlanguageteaching
practicum. All of them signed a consent formin
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whichthey allowed me to use their testimony and
were informed of the research conditions. | used
fictitious names in this paper to guarantee
confidentiality.

The students informed me of their training
regarding materials use. Cooperating teachers
informed on the effectiveness of the students’
training and EFL teachers ontheir needs regarding
materials. The three sets of views were intended
to improve the efficiency of our undergraduate
programregarding materials use.

DataCollection

Data collectionincluded adocumentary analysis
of versions of the programs of “Materials and
Assessment”, “Course Design and Curriculum
Development”and“Course and Materials Design.”
Iltalsoincluded the course evaluation files, two in-
depth interviews (Kvale, 1996) with student
teachers and cooperating teachers aswell astwo
focus group sessions with EFL teachers (Debus,

1990)°.

DataAnalysis

Theinterviews and the focus group sessions
were transcribed using standard orthography. Then,
| read the texts looking for common patterns and
identifying meaningful units. Then, the units were
labeled and grouped to construct categories. My
epistemological assumptions were interpretive
(Miles & Huberman, 1994; Bassey, 1999;
Silverman, 1993), as | based my analysis of the
training on materials use in our programthrough a
semiotic analysis of the data collected. | constantly
compared the categories obtained with the units
highlighted in the transcriptions to understand their
relationship. | based the analysis on agrounded
approach (Freeman, 1998) as | constructed the
categories taking into accountwhat the participants
reported.

8 The focus group transcriptions belong to the study
“Professional Needs of EFL Teachers from Public and Private
Schoolsinthe Metropolitan Area of Medellin” sponsored by CODI,
Universidad de Antioquia.



107 PROFLE

Data were validated through participant
triangulation and data triangulation (Freeman, 1998),
contrasting the opinions of the studentteachers,
cooperating teachers and EFL teachers. Three
versions of the course programwere analyzed.

FINDINGS

The dataanalyzed reported some contradictory
issues regarding the training on materials use in
theteacher preparation programat the Universidad
de Antioguia. Student teachers seemto believe
that they know enough about using materials;
however, once they become teachers in real
classrooms, they report it as one of their main
professional needs. The following ideas are the
main ones conceming materials use:

a. Lack of materials: The different teachers’
statements report this as the mainissue. Athough
this may be areality in Colombia, itis importantto
treat this imitation separately. Materials donotseem
tobe sufficient either as part of the resources for the
practicuminouruniversity or as partofthe resources
available atpracticumsetiingsaswel asinthe majority
ofthe public schoolsin Colombia. Studentteachers
saidrepeatedly thattheywouldlike tohave aresource
centeroncampuswhere they could borrow different
materials to bring to their practicum settings. The
resourcesavaiable atthe university aremainlyintended
toteachinextension programs orto be usedinthe
foreignlanguagetraining ofundergraduates.

Marthastates:

“I wish we had more materials to take to the
practicum schools. The videos available are too
long and difficult to our beginner studentsin
high schools and the themes are more for our
interestas university students. .. Thegamesand
flashcards are to be used only oncampusinthe
English program for children and adolescents.”

Eduardo, astudentdoing his practicumatapublic
schoolinalow-income neighborhood, states the
problem ofthe lack of materials atthe University as:
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“Student teachers have access to very limited
material, much of which is too geared for
children or too advanced for our real needs,
nothing specific for teenagers, our studentsin
the practicum. We have English textbooks,
grammar books, dictionaries and some very
old and long story books, a lot of theoretical
material, but no practical material.”

To solve the problem of lack of resources,
student teachers try to make their own material.
However, besides being a challenge for students,
itmay be a problem as practicum settings may
not have materials either. All access to materials
may depend on the Englishteacher or the student
teacher.

Eduardoalso states:

“This involves time, money and effort on our
part, with little or no help from the school or
the cooperating teachers. Inthe end, most of
this material remains locked in a drawer and
hardly ever gets to be used again. Is this
worthwhile? Sometimes we get the material,
we make it, and then ask the school for scotch
tape or minor things to be able to use inthe
classroom and most of the time schools don't
even provide us with this.”

Every day, EFL teachers face the limitation of
access to materials. Budgetary cutsin Colombian
education have consequences for the quality of
the support provided to schools. The sad reality
ofalmostno resources is contrasted with the ideal
school in which teachers have access to many
technical and non-technical materials. More
recently, the idea of a “Bilingual Classroom™, in
otherwords a classroom equipped with computers
and software to teach English, seems to be the
dream of the majority of schools. The demand for

4 Some schools have been provided with these classrooms.
They may be a set of computers that have access to the “English
Discoveries” Software. There is no evidence of any local study
regarding the benefits of counting on this resource.



resources maybeasstrongasthefundamentalissues
inthe profession. From the eighteen EFL teachers
interviewed, eleven reported the need for more
materials as one of their main professional needs.
Some ofthe teachers' remarks were the following:

“I'd like smaller classes, a Xerox machine, a
TV set, a VHS/DVD player, a tape recorder,
and more expertise in English teaching
methodology.” (Luisa)

“I'd like to study abroad, to have alanguage
lab in my school and to have the opportunity
to attend professional development programs
forfree.” (Rosa)

“I'd like to count on more teaching resources.
In the majority of schools we work with there
is nothing to develop my fluency in English
andto be able to motivate my students.” (Ana)
“First, having an ideal environmentto carry
outmyjobasan Englishteacher. Second, having
access to the appropriate resources to teach,
like language labs. . . Third, having total reedom
to create, change, improve.... aspace without
administrative restrictions.” (Dario)

“I'd like to have a VHS/DVD playeranda TV
setfor each classroom...and one classroom
used exclusively in English class where | can
have the materials. Students will come to this
classroom. | won't have to go to their
classrooms.” (Dora)

“I'd like to have a library with a considerable
number of books and videos in English, we
may think aboutsome classics. If students have
accesstothe Intemet, they may alsoleam about
Shakespeare or Joyce.” (Marcas)

b. Limited access to existing resources: As a
consequence of the budgetary constraints, also
identified by Brinton (1991) as ateachers’ difficulty
inthe use of materials, resources have to be shared
by a great number of teachers, and not only by
English teachers. A tape/CD player may be a
common elementinforeign language classrooms
in developed countries. Nevertheless, many EFL
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teachers may experience difficulties accessing this
item. Gonzalez (2000) cites the case of an English
teacherand her daily struggle to use some material
inher classes. The teacher said:

“In my school, we have a single tape recorder
for the whole school. Sometimes | find myself
reserving the tape recorder two weeks in
advance because the musicteacher, the French
teacher and the physical education teacher
would also like to use it at the same time | had
plannedtodo so.”

There are also some additional factors that may
affect the use of resources such as the lack of
electricity or the lack of a socket, plug or switch to
operate any kind of electronic device. These
factors may be a challenge that interferes with the
development of the planned lesson, asitmay not
be anticipated.

Some schools may have the resources
suggested in the literature, but it is not possible
forteachersto usethem. They may notevenknow
the existence ofthoseteaching aids. Someteachers
have repeatedly reported ininformal conversations
and professional meetings that their schools have
computerlabs® that are more a “sanctuary”than a
learning resource for students. Those rooms are
locked and equipmentis hardly used. Theyare open
when district supervisors visit the institution. EIkin,
astudentteacher, reports on his experienceinone
public school:

“Inmy school there is a computer room. There
are five computers and | have forty-five
students. One day | wanted to take themto
the “lab”, but | found out that no one knew
where the key was. Apparently the principal
had it. One week later, my cooperating teacher
found the key. We turned the computers on

® Some schools have been provided with these classrooms.
They may be a set of computers that have access tothe “English
Discoveries” Software. There is no evidence of any local study
regarding the benefits of counting on this resource.
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and discovered that there was no Internet
connection. My briliantideawas justa dream.”

Unlessthe schools have someonein charge of
administering, lending, repairing and keeping the
resourcesinaplace accessible toteachers, those
aids become part ofthe school's decoration.

c.Lackofawarenessoftheirimitationsinmeaterials
use: Although syllabi have changed inthe place
granted to materials in teacher preparation at the
Universidad de Antioquia, most students tend to
consider their training as something not really
necessary when it has to do with non-technical
material.Inafewcases, studentteachersacknomedge
theirimitationsinthe choice, use, adaptationordesign
of materials. Evenintheirteaching experience, they
believe they adequately employ teaching aids. Inmy
reflecionnotes® , from the materials and assessment
course Itaught, | highlight:

“At the end of the course, students in their
evaluations reported having more interestin
leaming aboutthe assessmentcomponentthan
about materials.”

(Course evaluation Semester 1998-)
“Negotiating the course content with the
students showed me once again that the
materials component was considered less
important for them than the assessment
component. When | invited them to support
their ideas, students reported having had
“enough training” in the use of non-technical
materials from the Methods | and Il courses
taken previously. Their maininterestwas evident
as we started using the computers.”

(Course evaluation Semester 1999-1)

My reflections from that time seem to be still
relevant. Erica, a studentteacher,commented on
her personal training on materials:

5| kept ateaching diary for the courses from 1998 through
2000 as away toreflect on my new job as ateacher educatorina
public university.
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“In the Methods courses we studied about
skillsintegration and communicative language
teaching, as well as the materials we should
use, but when | teach my English class
sometimes | feel confused. | am not quite sure
how to adapt a good reading from the
Internet or how to design some games to
practice certain language structures. The
Course and Materials Design course was very
good, but | need more time to share ideas
with classmates and the teacher.”

Contrary to the positive view of some student
teachers, some cooperating teachers have a quite
negative outlook. The three cooperating teachers
agreed onthe following issues as problematic for
some studentteachersin their practicum settings:

1. Overusing “work sheets” to practice
grammar structures,

2. Insufficiently and ineffectively using the board;

3. Making material (flashcards, mounted
pictures) that are not quite useful;

4. Choosing inappropriate material for the
students’ cognitive and linguistic level;

5. Having difficulties in the design of effective
activities using computers.

They also said that students do notseemtobe
aware of these limitations in their self-assessment
and have diverse opinions onthe need to have
longer and deeper training in materials use.

d. Exposure to unrealistic settings:
Undergraduates in our program are trained inthe
use of materials in the Methods | and Il courses
andinthe “Course and Materials Design” course.
The firsttwo are mainly theoretical courses that
provide students with some principles toface their
future teaching. The reflections held in these
classes may be based on unreal classrooms
portrayedin literature or inretrospective analyses
oftheir own learning conditions. The third course,
scheduled at the same level of the practicum,
contains only one uniton materials use. This could
take only about 20 hours of the instruction time



(SeeAppendix4). Inthis class, students carry out
asmall scale projectin aresource center atan
institution, mainly private language centersin
Medellin. There the students become familiar with
the materials available and the curriculum as well
asthe students’ needsto be able todesigna course
or a unit. Although this course shows some
improvement in the quality of the training in
materials use, students may not experience
teachinginthese institutions because the practicum
handbook at the university stipulates that the
settings for the EFL practicum must be public
schools.

Dario, ateacherin a public school thathas a
“Bilingual Classroom”, made the following
suggestiontoimprove teacher education programs
regarding materials use:

“You should expose students to the use of
multimedia software and the adaptation of
Interet pages to our classrooms. They could
gotothe schools and help us because we have
some problems using and adaptingtechnology.”

Rosa, a teacher who works in a very poor
neighborhood, said this about the training required
by studentteachers:

“As astudent, one needs to learn to work with
nothing. | cannot ask my students to buy a
textbook, a dictionary, or to get some money
to pay for copies. | just have the board and
chalk. It's very hard to be creative under these
circumstances. | wish student teachers could
visitmy school and face the reality of displaced
people who have nothing. I'm sure the
university does not expose them to that kind
of reallity.”

Thereisanother reality that the Universidad de
Antioguia may not be taking into consideration,
namely, the private schools and language centers
that possess lots of technical and non-technical
materials. Students needto be exposedtothe use
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of newtechnologies and to the multiple applications
of CALL. They ask for more time in the curriculum
to use the language lab and express the need to
acquire more software in order to be prepared
for the job marketin private institutions.

Due to the limitation of resources at the
Universidad de Antioquia, our students are trained
to use some “standard” resources such as the
Intermet, videos, tapes, flashcards andgames. The
use of specialized software for language leaming
or the immense possibilities of virtual learning is
notour program’s strength.

| would mention one lastissue regarding the
complexity of finding an effective approach to
materials use inteacher education. Inthe searchfor
this, teachereducators may easily forgetsimpleissues
suchasthe use ofthe board, the design of ahandout
or the construction of cheap materials because
technology seemstoimposeamore striking demand.
We cannotforget that the diversity of EFL settings
in Colombia ranges from classrooms with no
materials to classrooms with the latest technology
inlanguage learning. Both settings are real and
deservethe analysis ofteacher educators.

CONCLUSIONS

This case study is an introductory exploration
to the training on materials use in teacher
preparation programs in Colombia. It has some
limitations that may have contributed to the
conclusions drawn. Onthe one hand, asmentioned
previously, access to the programs regarding
materials use in Colombian universities was quite
limited. It may be possible that more institutions
address this topic explicitly as part of their teacher
preparation program. On the other hand, the
analysis of the course contentdealing with materials
atthe Universidad de Antioquia from the point of
view of ateacher educator was restricted to the
retrospective analysis of the author from 1996 to
1998. Itwas not possible to compare my own notes
withthe students’ course evaluations because they
were not available in the archives. More student
teachers and practicum supervisors as well as
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teachers need to be included in a broader study.
Additionally, more research on the implications of
the changesimplemented inthe cumiculais needed
to comprehend better the impact of the training
on the students’ performance in the practicum.
Further research needs to be done on the
professional needs of EFL teachers regarding
materials use, including technicaland non-technical
materials. The documentary analysis demonstrated
that our treatment of materials use may require
some deeper reflection as a part of local and
national teacher education agendas. This may not
be only an aspectto be improvedin our university.
Itmay apply to other teacher education programs
in Colombiaand in other EFL settings.

As conclusions, | highlight the following issues:

EFL Teachers see materials as avery important
componentin effective teaching. They tend to
associate effective teaching with the availability of
different kinds of materials, mainly technical.

Student teachers require longer and deeper
training in the use of technical and non-technical
materials. They must be acquainted with different
possibilities to make adequate choices in their
classroomsettings.

Teacher educators needto expose studentsto
real school contexts in which students face the
limitations in the use of materials experienced in
regular EFL classrooms. Additionally, they need to
train future teachers in the use of applications of
multimedia in teaching and learning foreign
languages as private schools and language centers
include the use of these materials as strengths in
their EFL programs.

Iwould stress the following aspects astasks to
be considered by teacher educators inlocal and
national agendas regarding materials use:

1. Present “materials” as an independent
componentinteacher education inthe formofa
course. This may include aspects such as the
reflective use of technical and non-technical
materials, the adaptation and design oftasks aswell
asamoreintensive and critical exposure to CALL.
This course should be complementary to the
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practicum so that students have the opportunity to
connecteffectively and authentically the theory with
the practice.

2. Envision scheduling short internshipsin
schoolsthat have noresources aswellasinones
with lots of resources so that students may be
acquainted with both realities.

3. Include materials use as an issue to be
studied by teacher educators in the professional
agendas. Acomprehensive analysis of the training
used in diverse settings may contribute to
theorizing on betterways to prepare EFL teachers.
The challengesfaced by ourteachers may be the
samein many developing countries.
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APPENDIX 1: MEDIOS AUXILIARES DE LA ENSERNANZA Y EVALUACION
(1996-1998)"

Objectives:

Atthe end of the course the students will be able to:

1. Determine which materials need to be used in an effective teaching process to facilitate learning;
2. Creatively use the different materials, adapting them to the adopted teaching method.

The topics proposed inthe course are listed below:

Materials:

A. Tape recorder

1. Introduction

2. Aspectsto consider inteaching
3. Teaching techniques

B.Video

1. Introduction

2. Aspectsto consider inteaching with videos
3. Criteriaand selection

4. Planningandteaching

5. Teaching techniques

C. Computer-Assisted Language Leaming
1.Fundamentals

2. Introduction to computer use

3. Methodological aspects

4. Teachinggrammar

5. Teaching vocabulary

6. Teachingwriting

" | selected only the “materials” component from the programs.
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APPENDIX 2: MEDIOS AUXILIARES DE LA ENSERANZA Y EVALUACION
(1998-2000)

General Objectives:

1. Critically analyze the use of materials in the teaching of foreign languages,

2. Explore the use of computers in the learning of foreign languages and in (specific objectives);
1. Selectthe mostadequate materials for the teaching setting;

2. Rationally use the materials to which teachers have access.

Materials:

1.Board

2. Tape recorder

3.Video

4. Hashcards, posters, games and other materials
5. Textbook

6. Handouts and other copies

7.Computer:

a. Electronic mail

b.Web

¢. Mulimedia software

APPENDIX 3: ‘COURSE DESIGNAND MATERIALS DEVELOPMENT’

General objectives:

1. Acquire theoretical and practical principles to select, design and adapt teaching materials;
2.Evaluatetheir use.

The contentis presented below.

1. Framework of materials and methods (McDonough & Shaw, 1993);

2. Empirical evaluation of language teaching materials (Ellis, 1997);

3. Evaluating ELT materials and adapting materials (McDonough & Shaw, 1993).
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APPENDIX4: ‘COURSE AND MATERIALS DESIGN' PROGRAM

Unit 3: Criteriafor the selection, adaptation and design of materials, activities, and tasks
foracourseoraunitofacourse

» McDonough & Shaw (1993) Ch.5: Adapting materials

Chapter 4: Evaluating ELT materials (optional)

* Tomlinson, B. (1998) Glossary for basic terms for materials developmentin language teaching (pp.
Viil- Xiv)

Introduction (pp. 1- 24)

* Autonomy and self-access centers: http://ec.hku.hk/autonomy

http/Amwv.hayo.nl

*Long, M. (1989) Task, group, and task-group interactions (pp. 40- 50)



